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— AR FEHEBE LS Ay -3 VEENOBR—

(HRHEEDOFFICET A% (358 ) TIE, Ao (a3a=r— a3V iEH] OBFKEZK
HYPFEREDOIED FIZHoOW TR 2D 54, [TBLT (Task-Based Language Teaching) : % A
JHRLOERRE] \CEAENT, T2 A7 EBNCEET 2 Eifmik, FRmAHEZERICED T2 27
BB 2 BN LT EREG), KO RELARETITOLOORGERBE 2 F L, A0
2= —va VRBNDOERK L WEEEORELE LK D 120 DGR O 2 AT,
<HRF—U— > ESEFK HAEEE O KEE ala=r—v a3 Ui
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1 [FL&HIC

WAHEE X —OHEEMRPEFEDO -2 TH D [HFHEEOFTIEICHET 098 (5E) ] T,
[RGEFHBN - BREBRFE L, ZOMRRERET D] & XU TEHEME, HRILICHIS L7 5EE
BOIMEY i, FRlZala=r—va ViBNOEREZ B LIRS HIE L £ OFMEIZ OV TOIEEAT
I ZEEHMICHREED TE T, ER 19FEEDOMETIE, AEOaIa=r—va VDN L
CREOUEFELZND ETOX AT IEBOAMEICER L, ¥ A7E#E, FFERCOEED I 2=
r—va VRBNOBERE B L REERKORELBEITEN TEL2HDIC LTV E B R T,
DY, KRS ORkREE LT ITBLT AKX D RGEREDOUE XAV IFEEZE LTI 2
= —variIOER—] #E L, FARAVEBHOEBIEES, MMAESEBRICL DX A7 HE)FE
BBl 2 A8 %, AR T 28RN, BFROERIN U A7 G ET A 3 DERITHEAL
H, OWTIE, FFRICBTHaI 22— a VEENOBREORERBEIIHEIObD LR D L)
WE L, SbIZ, ZAVESEREITEANT HERITENLHORFERBE & LT [ Classroom English
(BEHGEE) —REZRBETITHITLOORBE] 2 F Lo, MEFRFERFEEER CUIRY
B, FRC20 912 A) IZBWT MREITEETIT) L2 EARL T ZERPRINTZZ 2T,
ARBEL A2 OREITIEHTE 5 X 9 FE L TER L7,



2 MEOEMELKR— OB

AAFFED BN, BEFROFFEOREICRNT, £ bDala=r—va VENEEKRTS
TEODBBESCEMZRETHZEThDH, BODDOHEBEDO )5 EFIZ Task-based Language
Teaching (LLF TBLT) &\ 5 ZAREZE L, EBEOREICT ITHEATE 284 eRETA T«
T a2 BlRT S,

LR— ME 2 MRS 72 > TV D, % 1 Tid TBLT OGBSO, £ bnaIa=xF
—a VRO BERICEKIT D TBLT OMLEEREZR 5, £/, ¥ A7 DEHRS TBLT HEAILEELTO
MR Z T —AAZ T BT & &b, REOREORNOFIZHEINT 5,

% 23 CIiE, TBLT OBERIC IS W aix e X A7 IEBIBI R OER L7z U — 27 v — NEEZ B LT,
I, fHEkE LT, THERGEE 2BRICELD, MELZRBETITOLOORIEL LT, Ax
DIRFEIZEDOEFEFEMNTEL L) LEITTER LD T, BIFEM L TWZE 2w,

3 TBLT (Task-based Language Teaching) & (&

(1) HEHmeE=

TBLT 1%, #HRHP O REFEORETEY ANHILTWD, A L WIEEEERRIETH 5,

1980 4FEAX, 7 A U 1 OWF5E# Krashen 73 input hypothesis & WO RGRARFK LT, UL, HFH2F
i OMEER) BB, oAy b (FEEPEWEVRALYD LTHRELE I L0555
ZEICIVIATLZ &) BDUEEELT @M THDL, L, YROZERBOHA Ty N KT 72
T, TOFRETala=r—a 2 /N5 L3 Rbn, 22 TR LD, Long O
interaction hypothesis X° Swain ® output hypothesis T 5, Ri&IL, SEEHICITZaI =7 —
TarEMo TV AHHFLERELHRALE TV EREZSWE ST 2 EOMAEH (negotiation of
meaning BHRZW) PREZ LT LHRHTHY, BEEITV Ty b (FEEMEBLEI ET5HF
ALV ENEYD LTRLULICENLTAL 2 L) REFEBICBVWTRADEFTHD L)+
RTHD, INOOMmAEIT L L, H2 5 OEER BECE, A7y b, @EEROA ¥
ZUvary, TUNTYy PREETHDLLWVW) ZLIZRD, LT, TALOEHEZLZ LTS D
N TBLT 72> Th 5,

(2) TBLT (Task-based Language Teaching) D454

TBLT L3, FEEICERSELIREHE (¥ R7) 252, TOREEROT-OOER & LT
FEA Y, FOREAMEHT IMBEL RKRICHH L CEENERNZERLEY ET57 7 —
FThDH, TBLTORKOFHIL, TOHOBEZONTEX AT LI TEHLETHY, EiGOIE
SRV BEFEINDIERICEADEIND LW R THDL, SETHHA SN TEREERB/BEMNT 77
A ET 4 —DELR, o EOFEBEEE L TRE LI UEFHEERE L BB AERICEHN S,
FUHERIERICY) TuX s a5 2 ERREREHINLTW T, Bl ZIXETESCRERE R & o0k %
FiBH L (Presentation), & ®form (J¥ : be + ~ing<°who / whose / whom72 &) ZEHE IH5H7-0DIC
RUNIREDNE =T F5 7T 4 AT (Practice), &%ICH > 7cformZ FHWTARELBICaI 2
=r—va AFEE SED, MEBORESELE EE72Y (Production) 5 5ETHL (LTS
DHIRLEZPPPLIES), —5 T, TBLTTIHE FTHABIIF A7 28 SEL 2 LITHY, £D
FERRD T2 DI L2 T UT e 6 W IHEFEPERELZFFELRVWDOTH L, HlxiX, it 7L
v hERT BAKRLIA2 A CHEBT A2 7NV —7TRO L] EWHF AT EEZ-ETD, b
%R E 1T “How about going to Mt. Fuji?  We can enjoy seeing beautiful scenery.” & 5 9 2°% L
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g, o EEFITD LANCERFZE > =0 b LI > TH L H &V, “I'dlike to go to Mt.
Fuji where we can enjoy beautiful scenery.” &5 9 7% L7V, whereZ which & filiE X 54D
WAH72A9 L, scenery & HIWTEBKO DN HRWAEELWDNE LvZe, L, KEIROEET N
TOAEEDTEY OV IERERFFEL —F Taf T &) 2 & TR, AERERSNV G LHE
L7 (“What is scenery?”), HODEWI-WI L& nz k9 ERAERERSEEZRITLIZD L
THDIERDE, TNLDITAZENIEL, A 277 ar T TNy NerDThb, (R
1)
%=1 PPP & TBLT
Bk PPP

=¥ (Presentation — Practice — Production {Z £ %
B - BRVS Hii%)

TBLT
(Task-based Language Teaching)

Focus Focus on form Focus on meaning
Goal Learner’s use of correct forms Learner’s completion of tasks
Teachers’ role | Controller Facilitator

(3) TBLT (Task-based Language Teaching) DL E %

2 a=—a VEADOBERICEWT TBLT AX%ERHB T, TN ERZBICEREOaI 2=
r—va Al mBRE B2 TS e, S0 g, TBLT 134E#EZboEO I 2= —
v =~ (genuine communication) Z5|XHT N TEXLHDOTHD, XAV BEKT DHOIZ, 4
T BIXA £ TICPATE A REBEESEMHBREZREIBESE S, 2L T, BROEWVWEWI &%
BRDHTDITH LWL ERERAMAG DY, EXEFEVHLTWI I ET250THD, Hb2RT
WX B2 HLREDIBEME > D TIEZRL, £, ELRITNERLBRVNERH D0 HRET
DTIERL, FAVFEHRDEZOD A 2a=r—3a B HD5OICKLERIEOHEES H 4y C®RIR LTl
IYDThD, EEOaI o= — a3 O TlE, PPPIE#FIO L D ICFE UEE T 240 i L CEEB
WEMDZ LIXENT, HBELIFHEOWMAVUCIS U TER &~ 72 5 3Bk 2 AR I8 IR LT L 722 1T U7
H7e\, TBLT TiE, AREBIIECZORREZT 50 THL, REOEMMPLHBEL R A TWND
ZH bbb T, ZTNDEHio TEEOaAI a2 = — a3 VERNLZ2WAERS PPPIFENCB W T
LI HEFHELIEDENTD TELHDIT, ALT L5ET LD EFENRDRNETIRWAERENZWEL
WKaEZ2DHE, TBLT Z4BGICHERIFEIE 52 5D TIERWEA I h,

F72, TBLT 134 A7 %58 & 2RI BV CTAERME B OTFERINGE I OHIWT 71, FERERAE S
RBEARERENEEY 2N TED, BRI VX — %y N2 EOEEEHRBEEEIC IR~ 72
HFMTHSN TN D, TOLERIEROF D AN E > TURENDBE 2 EHRZ G, FHRICHE
SWTHLDERREZ LT IE, BUEOEKRAEIZL > THRERARTHDL EER D, BEOR
AR T, HEFETEMLBIZE > TRERBEEHELZIIIS I &3 TBLT TIEWRERD TH 5,

4 BRUDEE
Z 2 ¥ T, TBLT OGN LZF DOEZMEIZONWTIRRT X722, BifE TBLT I2B3 54k~ 7ok
FBEEDRRITSN, TNOHOHIZEBNWTH AT DERITEICEHKTH D, L~ T, TBLT OE A



OVWTHLEANDHANS, AFELAR—MIBT L2727 DEHREZ L TBLERDHS I, LT~
725 2 5RE OMERE) BSE & EERO B ARDOIEFEAE OBIL O W E 2 ZEICALD &, Ellis (2003,
p.16) WRTH RV DERNVRBECTHDHLER, TOEREARPFIL R — MIBITLX AT DEFKL
T 5,

Ellis DERIFUTDO LB TH D,

A task is a workplan that requires learners to process language practically in order to
achieve an outcome that can be evaluated in terms of whether the correct or appropriate
propositional content has been conveyed. To this end, it requires them to give primary attention
to meaning and to make use of their linguistic resources, although the design of the task may
predispose them to choose particular forms. A task is intended to result in language use that
bears a resemblance, direct or indirect, to the way language is used in the real world. ...a task
can engage productive or receptive and oral or written skills and also various cognitive processes.

(A AFER)

ZA7 LIXFEEPRELERT DO, FATWLIERBEEFERIMHEHT L L2 0B LT 51F
(R TH D, (EEERSEFETHREINLNTIERL) BN B-EICK LT, Een L < I3y
RENENBRZONTZNE W) RTHIARIND, ZAZ1TH LN T LT ERGERE T
BHEIGBIEDL LT A S22 b H 00, A EFTHLREOERDPEEBAETH D &9k
WOT, FEFEOFERITHENRE LD bRILTZWVERICHNIT b, FATEICSEMEZ B L
BOOEREZEET DL ENRESLRIND, o, FAVEFBEOMRTHEDOILTWD L 9 72 FiEfH
HEBEHEL LI b RETH D, £ LT, ¥ AL productive (E<, i) XL receptive
(BA<, #ite), LS EXIIEESEORAF L LI, a7 o 20ME b0E L T5, (BfF

KA

5 TBLT (Task-based Language Teaching) B A& L THORIER

ZZFETTBLT OMEHICONTIRARTELD, 2 EEEOREITEAT 51136k~ 22 B A N
TFHlEND, HIzIE, REFMOMETHL, ZOXIRIEBZIToTND &, REEENELS 2o
TLEI EWILERH LS LRV, BAPHAR T GEHARSHEERN 2 EENEZ 5008 5 )
%, TBLT THINATEAINEWVWIEMbLHHTEA D, NG RAMIIES>TLES T, EENS
BEOLYVID 2+ TOTICH A7 EZZ T LTLEIOTIEHRZONDEWILELH TS 20b Ltz
WV, BT, FATOBEICONTE I LEIDEEKI DL L, EHEOHT MBI, SUECHEX
IZho EERAEYTTUEILWED, ZBRICENSOMNE VS TFEN LR Db LitZen,

22T, ROBEAIZOWTED LS ITHULTE 50OV TELET D,

(1) TEDXIRERAT HHERNZTIVDIEA S ]

(2) X2 DEEGEIZONTIEE I BZEZIUZ L NDTEAS D))

(3) TREAME NI D DTN

(4) T EOSHEERCESEZ S TRV DOEN)

(5) T —RATE AR > T L E - T, B2 TR571F TRb>TLEH> D TIEY

6) [EPWHLE LS EEBALTIELVWORETE] (EEDOF)

(1) TZBROBIISIHODTEA I D) (EFEOR)

(D25 G X, BHEMPLDOTFRIESNDME, 6) XT(DIFEEMNPLDHDTHD)
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(1

TEDESIBRRIEENEIVDES S A
- REGRARIDPE—HIDITTRIELDT, RRGEFIATO2RVICBRYBEE 5.

Pica, Kanagy and Falodun (1993, pp. 18-32) 1%, ¥ A7 2 ¥ A FRHNZHFEL, Z AT XA TDH
CEEEE DR EEL L T\ D, Pica et al. NI HODH AT XA T ORI EE L DD &,

R2DEHITh B,

£2 AI2=H—TaVERIDHEBLEEY

BRI DEAT SR
1 Jigsaw ZMERENENEREZ D, BELZEZERT L-OIIIBEVOFER%E
(P77 —) HLADRITNIERLRNWE AT T, fmliE—>2>Td b,

2 Information gap
(ST Fx A=
a3y Fyx¥vY)

HERERZ > TV LZNENLEREZGISH LT, REZENKTD
AT, KimlE—2Th D, HHRER - BFOLY MY ITHEIZNR, 1F
WOTNLIITFTRNE NI JLTY T Y — L8R5,

3 Problem-solving

BRESLEEOMBOMRERD Z A7 T, Z A7 2%TT5 LT, 43

(R REAARR) LbA XTI varzlhidEZe Ly, BETREERITI—DTHD,
4 Decision-making LEROBRERETDHHAI T, AT EHTTHETHT LA X
(B REE) Ty varELELE LY, fEmix—olUETh D,

HHIE Y ZIZOVWTEmLIZY, BEROZHBAE LTV THHX AT T,
BATHBITTHET, bTLbA U E T 7 a2 Ly, FiE
AL <, famlT—oll EXUIFENUTICH 22D 9 5,

5 Opinion exchange

(& R 2 )

T, EDOXIRIATDIRT PNEHEEFRFTHNRDIES 5 H Pica et alic kD &, W7D
BREENLETH Y, HIEEIZED > TIRT, OGNS EmOBN —2ThHorY s Y —H A
JDEIRbON, SHEEEBCRLIENRDDEND, IS OFRZHESLELL, LVED
BRI M TN D AlfetERNmu b Thsd, LovL, —H T, Willis (1996, p. 28) 2RI 5 X
N, BRAKEO L) RBZFERADIZSZ D LTWRWEBRO X X7 Z 2 FEEOEIFITBIT 500 B
DIZIENWHEDTHY, EHICZODII LV BMY N TE L IICEETHZ ENR—2D5EMmO BT
HHENH) T ELEATITRLARN,

DXL, FRITDEA T ESHEEBIZONVTIHENWANWAREARDH D, b, Bipdx A7
DH AT IPNSEEFIC RSB ET DAREMER S D DT, SHRA AT T ZENLNEEX
bivd,

2 TARVDEZEIZODVWTIEESIEZNIELLDES S H ]

- EWAKRICIRETDILETERIDHUGEZABRLTCRVBEES,
HERENZAZITONWTEL S THELE] 1%, POLIREANLRDIDEA I, X A7 DS

B A2 52560 LT, Ellis (2003, pp. 220-229){%, Robinson Q00DIZIEHLL T, # A7 D

MEE, FEEOHZIZVANRFEBE R Z A NI EDSME, # A7 OFEREHTIED ZS>OBER Z 2T T
Do IHI, FRATZOBEMESIZELTUL, ATy M (EDXH7eA 7y NEignT 50, & (£
DETIHFRORLVRY S HL0), 7rtX (EOXDRFBMEENLEL INDD), MR (&




DE DR E RO BN TWVD D) DIUSOBLRN G AT R LB L TER (p. 228) ITE L DT D,
ZOHFRDOEKDNTIER LTy,

A7y MZBELTE, BLEHEIY DETORTOIREHLL 2, , BESCHEERED
SEOHLINPERLTLSDEEZEZLNTVD, FHEITHONTIE ﬁm@&17®ﬁ#%%xﬁﬂ

D 7p 720 LB ERE I I%ﬁiﬁ?kmoMmmdww)@ﬁiﬂmﬂéh1w507mtxh
DWTIE, THRAH L D BEROLZHNEEL <, MEMEORIEN LI DT ERELERHE L T &
V95 Prabhu (1987) OWFFEICE R L TWDH, FERICOWTIE, EHR LY DETHERT L HNEL <,
—BTIE Y R R OIERRHI TR D &, FIECHEMPHE L RDHEBZHNTWD,
UEDELEDNDL, EOXIRFZRAIPEHTHY, EFEICHLONE WS KT ZENE DD
WTC, bAREOE Y MIBFLNLINE L7, LvL, 2 Z CTHEE 225 01, Ellis (2003, p. 227)
LML TVWD LI, ZNOLOBENED L IITHE LD > TRENZREM I Z LS T MIToN
THEHALNIRSTNRNZ EThD, 51T, HLEOMO —S>OHER (FEEFOSM & FhE )
B) biEATL DL E2EBZ2DL, A7 OHGEORHEIIRS R ETidhneEbhnsd, BLEM
BELTIE, BHETHLEBMEISND X AT ZBEITHDOTIH2RL, To L AHERRER7e & 0 FEhi )7k
TRE=ETDHIETHAIDHGEOREZXLZEDIEHI>NEE LD TRV EEbRD, BD
ANCW D AfEDERERLIEO HRIDIE U T, MG ORI 2 L2 bikx o2 27 IZIRV L E 720,

Q) TREXEEARICEDHIDEM]
- BHREOEMEDEMISERALTERIZ1TS,

ZATICEHLTAETELIITONTEREZ LIL, —DODOERZTH%T, FORTHEEY LT —
é% BRI L TH AV IEE ZHIICERLERT L L Thote, T2 TIHREDOHRILZHND
, BREOEMZOLOEERT I L 2B 2T\, BlZIE, WiEhHEo AL FHT 53X
aﬂ%éﬁm,%@FX%%@%&T%ﬁw~ff%@éﬁfw%( NN Z A TIEIT 72 %), AL
MDD LTHRIEL 2L THD, ARFEICH > TWDHAE—F U JIRENZD L F %
MAT, AT A—vay Xx v TOLIRIAIIIEZDLIELA[ETHD, 61T, BERAR
EaBENELTA47T 4 7T OIFEORNS, D LETRHZ L > TR TOFEEV - BRE SETHD

(ZNBZ A 7IEENC2 D) FENELHRE, ZREBOEMZHRIKTEMT LI E2EBRE LIV,

4) THEDEEEAICEAZLUTELOEL]
—  focused task #H(Y Ah 3.

H 270X, BRI CnWAWnWZ 27 (unfocused task) & E R LI NT=Z A7 (focused task) @
2 FHIZX Ay T& 5, unfocused task 1%, FFEDSHEREAEZMHEHT LI LE2BEX L TW WX A 7D
HZ A7 Th Y, focused task ZH OFFEDEBAL RN IELVEMI TV T LD XA T D
B2 Thh, HOFFEDFHFERNSCIHEHAMEZR 2008 9 AR LI WIRFIZIE, focused task
AT A ENTE D, 7277, ZZTHEETAEZ L, focused task ITBWTE, ¥ AZIEFENT
&, FEHEBOERIIFICER (Ayk—) ZRTLARTNUIERERNVENS ZETHD, TOR
D> % 2L, Bz X fﬁfmTﬁ/%”";”LfJﬁ [Sdh, BUUEE TIEMEZ 50 E S0 L THAEL &
2] EED UD’C“?S?< , BBz OV TIIf s it $, AEICHBICESHEEAZ BRI SN EE
LWeEBZbND, Thbb, ZAZOPTREDSHEROHEHNPEMINTND ZERHEDS
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FEIEADRA 7y FOPITHAAENTWDHZ 2 THF] LRWZ L ThHD, ZORIZEBWT, Ellis
(2003, pp. 141-142 and 144-151) 23T 5 L 512, focused task (ZIEKITONTE L HHEZE
uﬁk Ltjf{jéf 7 (situational grammar exercise) & |L%72%, focused task DEFIX, A F/LHEE
i (skill-building theories) & Bi/RAYFE (implicit learning) DXL 5 %?affﬁéﬂ“(b‘é
LovL, ZZCREERDOIX, HEOSHEEALZBEBEOICHER (FH) SHLH A7 %5
FLERTEDNENI ZLTHD, 2D bDOEMIKRL T 2&RIFEDH LD 27 T, Mk
W) OEMARTRSNDD, TN THAEEDEREZLTEHT L LIERL R, ¥ 27 FEEBITB N
T, AENMEMT 252 THT D 2 203, ERICEHZRVELWI L THD (Willis, 1996,
pp.33-34), ZODOIEEBKEZT, FAIANTIRITRT D47 v b (BT —%) OPITHIEDILIE
WAREMABPIATLZ TZ0, Z A7 EHRICSHENUmROFE R ZREL, £ TRUZ A7 2 A
T AT A== Tl T 2R E LT — 7t aEBESRILELOEZHNT, EREICEE
S RICEM PRIV TR EOBEREI AT O E LD EH—D20OxETH D L Ebivd,

6 T—RHERMFBOKRICEO TLELT, BFZARLLETTROOTLESINTIE
- ERFFHFEACFDRMZEYICKRELEY, 2RV ZRYRLEYT S,

AEREDS, —HRHY BRSO D B AR L, S Sy TR VWSEREA s o T
AT EBILTLEIZENHD LWV BELIL, Ek» O I L T& 7%~ (Skehan, 1996,
pp. 20-21), FEERIZ, AR BFPECTATFEZRAELD V] (F2WRARVFEH) OX A7 %17
Pt 5 L, “Higashiyama Zoo. OK?” “OK. OK. I know. Good. Let’s go.” @ X 9 7225HIT#
HoTLEIZENEZY, 29 LEMBEICRLT 5121E, RO EIRM 2 @MU E LY,
RICLHZ A7 2O LTEDTHZENENTH D,

PIF, BARICIR 2k~ %,

7 Z AT AN RFRE A B O)C R E T D,

B oz A7 Rz &5 2 & T, BIZIXEROX X7 OGAETHIUL, ERNEOAREIT TH
FDFINGE ZO HUWERMMZZET, TOWATIIC O W T L LY & TBHERTEZ2MH > THT
AT 21222 DBHL0EIDPEWTAHL Y] oL, WMOMAELTRMEED I HIZF 5 IOV TEHE
FHILRTESD, L YD, f@%@%%wwmi, WS 23 % = LT, RO T &
ML, KOVEMECTEZRARBELEICT S LV I biE ST D (Foster, 1996), LA L,
HNELRY 7258 L 20 3 2 8a b BARANOEKRAIZIINE L Bbi, fHEOBNSCH A7 OFEEIZ X
S CTHFRFBOFEEZ RO LT LN KRUITH D,

A Z A7 OIEERFEZHEUNIRET D,

ZATIEINTIB T, BT TAEA LDIEBELE LR TNER6720W0 T, BELZY %
L7720 F 20, HANZES S EfMR o2 8310, il S e E 0 STRITIRIET 5 2 L&,
FRICRERIB 7 Ly % —Z KU 5 & Z O m 235k < 73?%)0 SREREDTOIZIE, FFEB- THAE
FERHLBIR AR 2 M L C S A ERIC BT 5 = L SRETH S5, WIS, Thil & 2835
729121%, “the thing is” X° “if you see what I mean” ® X ) 72X K2 EHET H 2 L b kY]
T®» 5 (Skehan, 1996, pp.20-23; 1998, pp. 53—55)0 O RMRAEENE 2T, TEEIRERE SRR RO HI R
B LTI, AREOLLX 27 OFEFEIZS U CHEUICHRET DM ERH D,

T ARAT ORI L EITH,




AU 27 O0ELS, EERSEOR D HY 20T OISR Th D, EHOF ¢ L v Ok
LA L CTIWRERICRZ 21 Z0, RILX A7 OHDIRLIZE > T, L0y eiEsEiicork
R% LD HEH (Bygate, 1996) <o, HMET W W 20 R 51 X T L 5 BIEEES (Bygate, 2001)
bbb,

UEDES e, #AZEBCHNTIE, Bl S0 TR, SHEOBMS B0 TRET5 2
LBAKETH S,

6) TGEPEXELSEFHBALTIELLDETAE] (AEDH)

— focused task Z{To7-Y, 2RV EHRICEEMWAEICERZATLENZRELIZY T
%,

[ESCHELEZ B> LoD EH 2 TUELWL] E W) EFEMEINS OEEEIZ% L TiE, focused task
AT LN —D0OMRIETH D, £z, AFEOLVIZL - TE, SEMOMEICERE Y T
IEEN 2 X A7 EERIC 01T 2 b METH LD LR, 72, FRNCED LEEEERH 5 Z
LEHMObEL LT, ARICZOLLTHAZICMVMEELZENTE Db LAY, L, {1
EV RO Z LT, A AIFEHOFSZ 03T L2 THLEBEZAOND, #AVIEH)
EATD L TATUVADENTEFENTEDLZE, alasr—YaiBhEERT L2208 TES
L ELHUATOIMNENRSA D,

() TZEORIZIDODEAS53H] (EFEDFE)

- BRVFHEBLTESEERENE, KREZROREZOERGBRCTREON S HEEELGE
FOEHIIEEFMOE S,

AR IEBZE LT, EEIEE < OREEICH, RIRFICED RFEELZEIRRE T L LN TE D,
IHIZ, SEIAmICEREY TOHEBRHEZRET D2 LT, WEPLTHEEAbHRET L L0 T
5, ZOXOIT, FAIEBHEITH) LT, ZLORBTHON L SHEOMMEEMNRNIZRE S 2
ENTEDEEZEZDOND, 72, HEOZBRIEO I, ¥ ATHEREZEALTZLORKE HE
SNTWVDLOT, £9 LEMEICHEOIRY M EETW,

6 EEDFIE

AT BATOWREOTWIIL, —IZ, [T ZR7 ), [ZRT |, [IRAKNHZRT | DAT—V%k
EDHTENE, BEOREZRORNTIE, FAZDXI7%0aa=r— a2 iEEEHERNICT
DT, SEMEHCET 2HEBITHOMERNH D, ZORNG, 22 Tik Willis (1996) 232 L
To, 17V« 227 (MY I XA OEN), [BRA7 <A 70 (XRATEB), i, 5#K),
[SEEMME OFE | (VRS EEEE) W) SEEORT v 7 E_X—2ZH i HE A %0
RIS Z R LTV,

UFIZERT 2 b 01E, YRS NEB L EX 2 EOFIETH D (EEOIFENCY 7> TiX, 4
OV EDO IS U T, 2ENZHEILTITo720, —HOIEHZEK L TIT-o720 3562
EVFRFERETH LM, BEFE L TIRRLE),

B, WL, X7 U= NEFINN—T - U= DIEMAEEBE T, BEENE X DT
72, BN 00 B 2475 T, BEOBEZ RO CTERRBZITo720, [EaMRFT 2729



iz
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